
Year 1 – Autumn
English – Factual Recount

Core Texts Additional Texts

Farmer 
Duck, by 
Martin 
Waddell

Our Whale-
Watching Trip, 
by Vicky Graham

Rainbow Fish 
to the Rescue, 
by Marcus 
Pfister

Illustrated 
Fairy Tales

The Very 
Hungry 
Caterpillar, by 
Eric Carle

Knowledge for the writer
• Plan how you will organise the way you retell 

the events. You could use a timeline to help you 
plan.

• Try using When? Where? Who? What? Why? 
Questions to help you plan what to include.

• Decide how you will finish the recount. You’ll 
need a definite ending, perhaps a summary or a 
comment on what happened.

• Read the text through as if you don’t know 
anything about what it is being recounted. Is it 
clear what happened and when?

Grammar Focus
Finish sentence with a full stop
Use regular simple-past-tense verb, eg walked
First person (I and we), third person (he, she)
Co-ordinating conjunctions: and, but
Connectives of sequence: first, second, then
Subject-verb agreement with “I” and he/she”, eg
“I/you/we have, he/she has
Begin to use adjectives
Capital letters at start of sentences and for proper 
nouns and “I”
Separate words with spaces
Prepositions: up, down, in, into, out, to, onto, under, 
inside, outside, above



Progression in Recount Texts

FS • Informally recount incidents in own life to other children or adults and listen to others doing 
the same. Experiment with writing in a variety of play, exploratory and role-play situations.  

• Write sentences to match pictures or sequences of pictures illustrating an event.  
• Use experience of simple recounts as a basis for shared composition with an adult such as 

retelling, substituting or extending, leading to simple independent writing.

Year 1/
Year 2

• Describe incidents from own experience in an audible voice using sequencing words and 
phrases such as then, after that; listen to others recounts and ask relevant questions. 

• Read personal recounts and begin to recognise generic structure, e.g. ordered sequence of 
events, use of words like first, next, after, when. 

• Write simple first person recounts linked to topics of interest/study or to personal 
experience, using the language of texts read as models for own writing, maintaining 
consistency in tense and person. 

Year 3/
Year 4

• Watch or listen to third person recounts such as news or sports reports on television, radio 
or podcast. Identify the sequence of main events.  Read examples of third person recounts 
such as letters, newspaper reports and diaries and recount the same event in a variety of 
ways, such as in the form of a story, a letter, a news report ensuring agreement in the use of 
pronouns.

• Write newspaper style reports, e.g. about school events or an incident from a story, using a 
wider range of connectives, such as meanwhile, following, afterwards and including detail 
expressed in ways which will engage the reader Girls with swirlig hijas daed to the…. 

• Include recounts when creating paper or screen based information texts.

Year 5 • Identify the features of recounted texts such as sports reports, diaries, police reports, 
including introduction to set the scene, chronological sequence, varied but consistent use of 
past tense, e.g. As he was running away he noticed... , possible supporting illustrations, 
degree of formality adopted and use of connectives.

• Use the language features of recounts including formal language when recounting events 
orally.

• Write recounts based on the same subject such as a field trip, a match or a historical event 
for two contrasting audiences such as a close friend and an unknown reader. 

Year 6 • Distinguish between biography and autobiography, recognising the effect on the reader of 
the choice between first and third person, distinguishing between fact, opinion and fiction, 
distinguishing between implicit and explicit points of view and how these can differ.

• Develop the skills of biographical and autobiographical writing in role, adapting distinctive 
voices, e.g. of historical characters, through preparing a CV; composing a biographical 
account based on research or describing a person from different perspectives, e.g. police 
description, school report, newspaper obituary.

• When planning writing, select the appropriate style and form to suit a specific purpose and 
audience, drawing on knowledge of different non-fiction text types.

• Use the language conventions and grammatical features of the different types of text as 
appropriate. 



Year 1 – Autumn
English – Instructions

Core Texts Additional Texts

The Runaway 
Pizza, by 
Brenda 
Parkes

Enormous Jam 
Sandwich, by 
Janet Burroway

Tyler Makes 
Spaghetti, by 
Tyler Florence

Oliver’s 
Vegetables, by 
Vivian French

The Magic 
Porridge Pot, 
by Alan 
MacDonald

Knowledge for the writer
• Use the title to show what the instructions are 

about. (How to look after goldfish.)
• Work out exactly what sequence is needed to 

achieve the planned goal.
• Decide how formal or informal the text will be.
• Present the text clearly. Think about using bullet 

points, numbers or letters to help your reader 
keep track as they work their way through each 
step.

• Keep sentences as short and simple as possible.
• Avoid unnecessary adjectives and adverbs or 

technical words.
• Include a final statement to wrap up the process. 

Grammar Focus
Finish sentence with a full stop
Second person, eg you, your
Co-ordinating conjunctions: and, but
Connectives of sequence: first, second, then
Subject-verb agreement with “I” and he/she”, eg
“I/you/we have, he/she has
Capital letters at start of sentences and for proper 
nouns and “I”
Separate words with spaces
Prepositions: up, down, in, into, out, to, onto, under, 
inside, outside, above
Imperative verbs
Begin to use adverbs of manner (how) to describe a 
verb, eg slowly, carefully



Progression in Instructional Texts

EYFS • Listen to and follow single instructions, and then a series of two and three instructions
• Give oral instructions when playing.
• Read and follow simple classroom instructions on labels with additional pictures or symbols.
• Attempt to write instructions on labels, for instance in role play area

Year 1 • Listen to and follow a single more detailed instruction and a longer series of instructions.
• Think out and give clear single oral instructions.
• Routinely read and follow written classroom labels carrying instructions.
• Read and follow short series of instructions in shared context.
• Contribute to class composition of instructions with teacher scribing.
• Write two consecutive instructions independently

Year 2 • Listen to and follow a series of more complex instructions.
• Give clear oral instructions to members of a group.
• Read and follow simple sets of instructions such as recipes, plans, constructions which 

include diagrams. Analyse some instructional texts and note their function, form and typical 
language features:

• statement of purpose, list of materials or ingredients, sequential steps, direct/imperative 
language 

• use of adjectives and adverbs limited to giving essential information
• emotive/value-laden language not generally used
• As part of a group with the teacher, compose a set of instructions with additional diagrams. 

Write simple instructions independently e.g. getting to school, playing a game

Year 3 • Read and follow instructions.
• Give clear oral instructions to members of a group.
• Read and compare examples of instructional text, evaluating their effectiveness. 

Analyse more complicated
• instructions and identify organisational devices which make them easier to follow, 

e.g. lists, numbered, bulleted points, diagrams with arrows, keys.
• Research a particular area ( e.g. playground games) and work in small groups to 

prepare a set of oral instructions.
• Try out with other children, giving instruction and listening and following theirs. 

Evaluate effectiveness of instructions.
• Write clear written instructions using correct register and devices to aid the reader.

Year 4 • In group work, give clear oral instructions to achieve the completion of a common task. 
Follow oral instructions of

• increased complexity.
• Evaluate sets of instructions (including attempting to follow some of them) for purpose, 

organisation and layout, clarity and usefulness.
• Identify sets of instructions which are for more complex procedures , or are combined with 

other text types (e.g. some recipes).Compare these in terms of audience/purpose and form 
(structure and language features).

• Write a set of instructions (using appropriate form and features) and test them out on other 
people, revise and try them out again.

Year 5

Year 6 • Choose the appropriate form of writing and style to suit a specific purpose and audience 
drawing on knowledge of different non-fiction text types.

• Use the language conventions and grammatical features of the different types of text as 
appropriate.



Year 1 – Autumn
English – Traditional Tales Retell

Core Texts Additional Texts

The Three 
Little Pigs

Three Billy 
Goats Gruff

Golidlocks
and the 
Three Bears

Jack and the 
Beanstalk

Little Red 
Riding 
Hood

Knowledge for the writer
• Characters may be fairy folk or even talking animals but 

make sure they are still interesting, believable 
characters your reader will care about.

• Decide how the world of people and the world of fairy 
land will come into contact and how this will cause a 
problem.

• Use numbers and patterns that usually appear in fairy 
tales, eg numbers 3 and 7

• Use phrases that have a strong rhyme or rhythm or 
another kind of pattern: a magic sentence is repeated 
several times during the story, the hero must say a 
secret rhyme to escape, a line is used at the beginning 
of each section or chapter.

• Use different styles of language for the human beings 
and the characters from the fairy world when they 
speak, to make a strong contrast between them:

Grammar Focus
Finish sentence with a full stop
Use regular simple-past-tense verb, eg walked
Third person (he, she)
Co-ordinating conjunctions: and, but
Connectives of sequence: first, second, then
Subject-verb agreement with “I” and he/she”, eg
“I/you/we have, he/she has
Begin to use adjectives
Capital letters at start of sentences and for proper 
nouns and “I”
Separate words with spaces
Prepositions: up, down, in, into, out, to, onto, under, 
inside, outside, above
Adverbs of manner (how) to describe a verb



Progression in Narrative Texts
Listening to and reading a range of stories on 
page and
screen which provoke different responses:
Story structure
Viewpoint: author; narrator
Character & dialogue
Setting

Creating stories orally, on page and screen, 
that will
impact on listeners and readers in a range of 
ways:
Telling stories
Writing

EYFS • Listen to stories being told and read. Know when a story 
has begun and ended. Recognise simple repeatable story 
structures and some typical story language, for example, 
“Once upon a time…”

•  Be aware that books have authors; someone is telling 
the story.

• Stories are about characters; identify and describe their 
appearance referring to names and illustrations; notice 
when characters are speaking in the story by joining in, 
e.g. with a repeated phrase.

• Stories happen in a particular place; identify settings by 
referring to illustrations and descriptions.

• Turn stories into play using puppets, toys, costumes 
and props; imagine and re-create roles; re-tell 
narratives using patterns from listening and reading; 
tell a story about a central character; experiment 
with story language by using familiar words and 
phrases from stories in re-telling and play.

• Attempt own writing for various purposes, using 
features of different forms, including stories.

Year 1 • Identify the beginning, middle and end in 
stories and use familiarity with this structure 
to make predictions about story endings; 
recall the main events.

• Listen with sustained concentration and then 
talk about how the author created interest or 
excitement in the story; the “voice” telling 
the story is called the narrator.

• Recognise main characters and typical 
characteristics, for example, good and bad 
characters in traditional tales; identify the 
goal or motive of the main character and talk 
about how it moves the plot on; notice how 
dialogue is presented in text and begin to use 
different voices for particular characters 
when reading dialogue aloud.

• Settings can be familiar or unfamiliar and 
based on reallife or fantasy. Respond by 
making links with own experience and 
identify “story language” used to describe 
imaginary settings.

• Re-tell familiar stories and recount 
events; include main events in sequence, 
focusing on who is in the event, where 
events take place and what happens in 
each event; use story language, sentence 
patterns and sequencing words to 
organise events, (e.g.) then, next etc.; 
recite stories, supported by story boxes, 
pictures etc.; act out stories and portray 
characters and their motives.

• Use patterns and language from familiar 
stories in own writing; write complete 
stories with a simple structure: beginning 
– middle – end, decide where it is set and 
use ideas from reading for some incidents 
and events.

Year 2 • Identify the sequence: opening – something happens –
events to sort it out – ending; identify temporal 
connectives and talk about how they are used to signal 
the passing of time; make deductions about why events 
take place in a particular order by looking at characters, 
actions and their consequences.

• Begin to understand elements of an author’s style, e.g. 
books about the same character or common themes;

• Understand that we know what characters are like from 
what they do and say as well as their appearance; make 
predictions about how they might behave; notice that 
characters can change during the course of the story; the 
way that characters speak reflects their personality; the 
verbs used for dialogue tell us how a character is feeling, 
e.g. sighed, shouted, joked.

• Settings are created using descriptive words and phrases; 
particular types of story can have typical settings – use 
this experience to predict the events of a story based on 
the setting described in the story opening.

• Re-tell familiar stories using narrative structure and 
dialogue from the text; include relevant details and 
sustain the listener’s interest; tell own real and 
imagined stories; explore characters’ feelings and 
situations using improvisation; dramatise parts of 
own or familiar stories and perform to class or 
group.

• Imitate familiar stories by borrowing and adapting 
structures; write complete stories with a sustained, 
logical sequence of events; use past tense and 3rd

person consistently; include setting; create 
characters, e.g. by adapting ideas about typical story 
characters; include some dialogue; use phrases 
drawn from story language to add interest, (e.g.) she 
couldn’t believe her eyes.



Year 1 – Autumn
English – Poetry (Senses)

Core Texts Additional Texts

The Sound 
Collector, 
by Roger 
McGough

Zim Zam
Zoom, by 
James Carter

Wriggle and 
Roar! By Julia 
Donaldson

Knowledge for the writer
• observe carefully and include detail, drawing on 

all your senses;
• when writing from memory or imagination, create 

a detailed picture in your mind before you begin 
writing;

• be creative about the way you use words – use 
powerful or unusual vocabulary, or even create 
new words and phrases;

• play with the sounds or meanings of words to add 
an extra layer of enjoyment for your audience;

• use the poem’s shape or pattern to emphasise 
meaning, e.g. make an important line stand out by 
leaving space around it;

• read the text aloud as you draft, to check how it 
sounds when read aloud or performed;

Grammar Focus
Finish sentence with a full stop
First person (I and we), third person (he, she)
Co-ordinating conjunctions: and, but
Begin to use adjectives
Capital letters at start of sentences and for 
proper nouns and “I”
Separate words with spaces
Prepositions: up, down, in, into, out, to, onto, 
under, inside, outside, above
Adverbs of manner (how) to describe a verb
Orally devise alliteration: eg a cool cat, a sneaky 
snake



Progression in Poetry
Reading Poetry:-

 subject matter and
theme;

 language use; style
 pattern

Performing Poetry:-

 use of voice;
 presentation

Creating Poetry: -

 original playfulness
with language and
ideas;

 detailed recreation of
closely observed
experience;

 using different
patterns

EYFS
 listen to poems being

read and talk about likes
and dislikes –
including ideas or
puzzles, words, and
patterns

 join in with class rhymes
and poems,

 copy actions

 enjoy making up
funny sentences and
playing with words;

 look carefully at
experiences and choose
words to describe;

 make word collections
or use simple repeating
patterns

Year 1
 discuss own response

and what the poem is
about;

 talk about favourite
words or parts of a
poem;

 notice the poem’s
pattern

 perform in unison,
following the rhythm
and keeping time

 imitate and invent
actions

 invent impossible
ideas, e.g. magical
wishes;

 observe details of first
hand experiences using
the senses and
describe;

 list words and phrases or
use a repeating pattern
or line.

Year 2
 talk about own views, the

subject matter and
possible meanings;

 comment on which words
have most effect, noticing
alliteration;

 discuss simple poetry
patterns

 perform individually or 
together; speak clearly
and audibly.

 use actions and sound 
effects to add to the 
poems͛ meaning

 experiment with
alliteration to create
humorous and surprising
combinations;

 make adventurous word
choices to describe closely
observed experiences;

 create a pattern or shape
on the page; use simple
repeating phrases or lines
as models


